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Persons with determination. This is how the UAE has chosen to view the attributes of
persons with disabilities; a reflection of their strength of character, their perseverance
and their courage. The inspiration for the development of Dubai Indusive Education
Palicy Framewark is clear in the words His Highness Sheikh Mohammed bin Rashid Al
Maktoumn who stated that ‘Determination, strategy and vision for the future are our real
resources in the quest for excellence and success!

The Dubai Disabilities Strategy has a determined an aspirstional vision to creats a fully
cohesive and inclusive society. One where the rights and access to equitable opportunities
for people of determination are assured and protected. Under the leadership of the
Executive Council of Dubai, and through the focus of ‘My community... a city for every one
initistive, KHDA has the privilege of leading the Inclusive Education taskforce and the
development of Dubai's Inclusive Education strategy. This is just one strand of Dubai's
aspiration to bea fully inclusive city by 2020. It has been implemented alongside strategic
plans to ensure access to quality health and rehabilitation services, equal employment
opportunities, universal accessibility and sustainable social protection systems.

The concept af inclusive education lies at the heart of effective education. It encompasses
the principles nfdmerﬁty. pe:snnalimm equity, respect, acceptance and enrichment.
When we improve the guality of inclusion within our schools, we improve education for
all.

The Inclusive Education Framework is an aspirational framework designed to enable
to achievement of an inspirational vision. However, it is you, the teachers, the parents,
the school leaders and other professionals who hold the power to create this change; a
change to realise the siiceess of all students who experience special educational needs
and disabilities within Dubal. In the words of His Highness Sheikh Mohammed bin Rashid
Al Maktoum “The goals are clear, the road is paved and the clock ticks; there is no place
for hesitation. There are many who talk, we accomplish”

Fatma Belrehif

Exzcotive Director of Dubal Schaols Inspection Bursiu

KHDA has acted as a fadlitator of quality across the educational landscape in Dubai and

we continue to embrace the privilege of transferring the aspirational vision our country
into the life of our schools and the hearts and minds of their students.

Ensuring the provision of quality education for students of determination has always
been a central festure of our work, and the strategic prioritisation of inclusive education
by our leaders has enabled the development of a dear and focused policy framework.
This framework provides a holistic description of the conditions necessary to enzable all
education settings across Dubai to develop fully inclusive systems of education. It has
been informed by extensive research, analysis, consultation and refinement including
large-scale scaping of international best practice, tailored to the specific needs of Dubai,

The framework provides valuable infarmation about the required standards of educational
practice as well as offering clear guidance regarding the actions necessary to ensure
the provision of quality inclusive services for students of determination. Importantly,

it challenges the use of outdated definitions and perceptions of students with special

educational needs and disabilities and provides revised common terms of reference
which should be used across the education sector when referring to matters related to
the development of inclusive education.

The development of the Inclusive Education Policy Framework has only been possible
parents, students, principals, school operstors, and in particular the peaple of

‘determination who shared their feedback, views and experiences in a way that enabled

tﬁmﬂmpewwniunnﬁndﬁﬁhnﬁ:rtheﬁnme
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DUBAI INCLUSIVE EDUCATION
POLICY FRAMEWORK

According to the United Nations, around 10 per cent of the world's
population live with either & medical impairment or a disability.
An impairment is defined as a medically identified condition or
a long-term limitation of a person’s physical, mental, cognitive,
communicative and/or senzary functions. Impairments become
disabilities, when the person experiences attitudinal, social and/or
environmental barriers that prevent full and effective participation
within a community. Therefore, a disability is the result of an
individual's interaction with society, if barriers to participation for
that person are not removed. 1t is not an attribute of the person.

In the context of education, those who remain excluded from schools
and other education provisions are most often those children who
experience 2 special sducstional need snd disability (SEND). This
inclusive education policy framework reflects on how education
providers and other stakeholders respond to the needs of children
and young peaple who experience SEND,

1. PURPOSE AND SCOPE

1.1 PURPOSE

Under the leadership of HH Sheikh Hamdan bin Mohammed bin Rashid
Al Maktoum and in accordance with ‘My Community... A city for everyone’
inftiative the Inclusive Education Task Force, in collaboration with all

education providers, is committed to achieving educational excellence

and is therefore determined to establish a quality inclusive eduestion
system across the Emirate of Dubai, The focus on inclusive education
is part of the wider vision for Dubai to become a fully inclusive city by
2020, This, in turn, is part of a wider stratagic plan which, inaddition to
education, incorporates health and rehabilitation, employment, universal
accessibility and social protection

The purpose of ‘Dubai Inclusive Education Policy Framework' is 1o
provide information about the procedures and standards necessary for
the Improvement of inclusive education provision. It is also intended to
inform entity specific directives, so that:

Every day, In every dasroom, 2l students, xhiading thoss
idlermtiffed &= experiendm] speciil ehrationsl! nesds and
dicabifities, will dsrm and bcliieve n 3 safes supportiee,
enpaping and sppeopristely dhulleoging common lesrming
environment. Within such & sstting, their personal, sedzl
aernitiongd and acatlemic needs 2re fully mise

1.2| SCOPE

The ‘Dubai Inclusive Education Policy Framework' aims to inform and
empower all educstion providers, local regulatery autharities and
governing bodies across the Emirate of Dubai

Through the development of an emirate-wide system of integrated
services this policy framework will set aspirations for 3 wide variety
ol settings: early childhood services, primary, secondary and higher
educstion settings, including spedal needs centres. They will be
menitorad through appropriately designated local authorities with clear
co-ordination and alignment of the quality resources necessary to enable
= fully inclusive education system for children who experience SEND,

This policy framework will be spplisd to all eduestion s=ctors across
Dubai and will include all settings providing education to all students,
ranging from these who are of pre-primary age to these engaged in
higher education. This document is particularly pertinent to students
who experience disabilities. It will require change to many existing
practices and procedures to achieve the outcomes that the policy
framework is designed to deliver, The contents will be subject to review
as implementation indicates necessary over time.

DISABILITY

A social condition that
ocetrs when an individual
with a long t=rm limitation,
experiences  attitudinal,
social and environmental
barriers that prevent full
within @ community. A
disabllity |s the result of
an individual’'s Interaction
with sodiety and is not an



COMMON LEARNING

ENVIRONMENT

“An educational setting
where students from
different backgrounds
and with different
abilities leztn together
inan Inclusive
envirormment.”

“Attitudes, beliefs,
practices, physhal ar
technological ch=tacles,
or the lack of support,
that resuit in a student’s
exclision from, o in their
less-than-full participaticn
as a valeed equal in,
the mmman learning
eminmment in mainstream
schools and classroom="

2. PRINCIPLES

At its heart, inclusive education s a provision that is committed to
educating all students, including students identified as experiencing

special educational needs and disabilities (SEND) in a common learning

environment. In such settings, all students have access to quality
instruction, intervention and support, so that they experience success
in learning.

Inclusive education providers create a culture of collaboration, in
a landscape of mutual respect and equality for all. All students are
given opportunities to be successful learners, to form positive social
relationships with peers, and to become fully participating members of
the learning community.

To achieve a high-guality, inclusive education system it is vital that all
staksholders across all education sectors within Dubai develop a shared
commitment Lo intemationally recogrilsed values of inclusive educstion,

All stakeholders, including governing bodies and leaders at all
levels should:

= wvigw and value student diversity as int2gral to the human
condition

«  recognise the learning potential of all students

= engage with theories of learning that support child-
centred and differentiated approaches 1o teaching and
learning

= acknowledge that all students have the right to education
in 2 comman learning envirenment

«  prevent marginalisation and discrimination in education
based on the experience of SEND in order to reduce
barriers to participation in learning

«  be proactive in removing barriers 1o learring in diverse
student populations, by adapting and modifying curricula,
teaching and learning strategies

= reject ability-labeling in teaching. along with the idea
that some learners cannot learn due to individual deficits

= Fulfil their responsibility @ facilitate an  inclusive

culture within their individual educstion settings and
be accountable through the programmes, practices and
outcomes of the entire learning community.

3. BACKGROUND AND CONTEXT

‘Dubai Inclusive Education Policy Framework® has been developed to
support the LBAE's commitment to the United Nations Canvention an
the Rights of Persons with Disabilities (UNCRPD) as well as federal and
loeal legislation that calls for the inclusion of all lesrners, regardisss
of ability, in the education sector. Federal Law 2006 and 2009 and
Dubai Law no 2 (2014) dearly demaonstrate Dubai's commitment to
ensuring the educational and social inclusion of all children, adults
and Famiilies experiencing special eduestional needs and disabilities
(SEND). These laws reflect international best practices and align with
the UAE's ratification of the UNCRPD, particularly Art. 24, on the rights
to Inclusive Education. The principles of inclusion and equity lie at the
heart of the legislative framework. It requires that edocation providers
ensure that students who experience SEND have sguitable access Lo
quality Inclusive education with their peers.

The policy framework has been developed in partnership with a diverse
range of stakeholders: Itis based on internzstional evidence of successful
inclusive practices in education. It is also the culmination of an
internationzal benchmarking literature review, a participatory research
process, based on extensive consultation with many stakeholders and an
environmental scan of the enablers and barriers to inclusive education,
The process has included & situstion-analysis that identifies potential
barrier-mitigation strategies and illustrates students’ jourreys across
education phases and providers in Dubai.

Based an international best-practice and research, the policy framework
purposefully offers definitions of key terms with the intention of
inferming a clear, common langoage and approach (Appendix 1)
This policy framework also takes into account the complexity and the
umgueness of the education landscape of Dubai, which hosts schools
from all over the world, collectively delivering over 17 different curricula.
This landscape is characterised by a diverse range of different education
settings including schools, early learning centres, higher education
providers and spedial education centres.

SPECIAL
EDUCATIONAL
MEED AND

BISABILITY (SEND)

YA need which ocoiirs
when 3 studesnt Identifizd
with an impairment
requires the'schoaol
m make spacific
modifications or provide

-specific supports to
prevent, remove o rediice
any potential disability
from oceurring and to
ensure that the student
can access sducation on
an equitable basis and
within a commeon learning
envionment with samea=-
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L. DUBAI INCLUSIVE EDUCATION

The following standards provide clear guidance about the actions
necessary to assure good governance and accountability to enhance
and extend quality inclusive education services within schools and other
education settings across Dubai:

1. ldentification and Early Intervention

2. Admissions, Participation and Equity
Leadership and Accountability

Systems of Suppaort for Inclusive Education

Special Centres a5 a Resource for Inclusive Education

gheon

Co-operation, Co-ordination and Partnerships
7. Fostering a Culture of Inclusive Education

8. Manitoring, Evaluation and Reparting

9. Resourcing for Inclusive Education

10. Technical, Vocational Education and Training (TVET)
Higher Education and Post-School Employment.




IDENTIFICATION AND EARLY
INTERVENTION

OVERVIEW

Identification and early intervention refers to the accurate and urgent

process through which education providers, and other professionals,

utilise formal and informal methods of assessment to accurately

identify the type of SEND experienced by a student. This information is
then used to inform the use of targeted, evidence-based interventions

which accelerate learning, progress and development.

1.1 Ensure that admission into sll educstional settings, including
early years will not be conditional upon the submission of 3 medical

diagnosis.

1.2 Carry out an ‘assessment of educational need’ upon entry to schoal,
or othe formal education programm

1.3 Use the outcome of the 'assessment of educational need’ slongside
other information to appropriately identify the category and level of

SEND experienced by the student.

1.4 Ensure appropriate identificstion procedures on entry, in the early
years, and in classes are consistently applied and occur in a timely
Fashion,

15 Use the kd‘m‘nﬁﬂmgﬁrmd from assessment upon entry and
identification procedures to determine the type and level of support
appropriate for each student, based upon their level of development
and experience of SEND. This will include same or all of the following:

L universal design strategies for students at an ‘appropriste
level' of developme

ii. targeted interventions for students who experience a detay
in their development or achisvement of educational outcomes;

mmmp&,pmgmm;mﬂ—gmupmﬁﬂﬂh.

intervention group
iii. individualised interventions for 2 student who experiences

t, for example whole class differentiation

significant levels of SEND, for example, providing access to targeted evidenced-based
intervention for a student who experiences specific learning difficulties

op personalised jndividual education plans (IEPs) for studems identified as experiencing:

1.7 Use the IEP as 2 SMART document to inform the use and impact of Specific intervention,
Measured outcomes, Attzinable targets, and Rﬂmmam results-oriented sctivities and Time-

sensitive measures, in response to the SEND experienced by each student.

1.8 Develop systems to ensure they work in partnership with Early Intervention Centres to.
enable the effective transition of young children who experience SEND into formal mainstream
education settings.

ALL RELEVANT AUTHORITIES WILL:

1.9 Provide information and guidelines to early childhood education providers on how to utilise
published and routinely administered developmental screening tools. They do this both te enrich
universal provision for all children and to inform targeted support for children identified ‘at risk®
of, or actually experiencing SEND,

1.10 Set clear quality mgﬂ&&mmﬁamnﬁrﬂﬁm&mﬂmm clinical
assessments refated to the provision of inclusive education for children wheo experience SEND.

111 Ensure information from medical and clinical assessments, screening procedures, and
related services can be utilised to enhanee the guality of educational provision and cutcomes for
students who experience SEND.






OVERVIEW

Matters concerning admissions, participation and equity refers to the
fact that stidents who experience SEND have the same right as all other
students, This includes the right to be admitted to a preferred school
where they are able to engage and participate in 2 quality learning
experiences slongside same aged peers.

ALL EDUCATION PROVIDERS SHOULD:

Ensure students are not refused admission based only on their
expetience of SEND. This will ensure that students will be able to attend
the school chosen for them by their parents.

! Ensure students who experience SEND will receive “sibling priority”
for admission to a specific scheol er educational programme.

Ensure that students who experience SEND will be guarantesd the
right to receive guality education and training in all types and phases of
schooling across Dubai.

Ensure that students who experience SEND will be actively supported
ta participate in the process of lzarning as they develop their potential,
and build relationships with their peers, through social interactions in
age appropriate common learning environments,

Ensure that students who experience SEND will be provided with
the support, accommaodations and curricular modifications required
to enable eguitable access to educational opportunities. Appropriate
priority will be given to the development of each stident's potential,
including meaningful participation in the learning process, with peersin
the common learning envirenment.

Ensura they promote the principle of squity for students who
exparience SEND,




ALL RELEVANT AUTHORITIES SHOULD:

Establish appropriate processes and mechanisms to monitor and
ensure compliance with the requirements of ‘Dubai Inclusive Education
Palicy Framework:

Establish common inclusive education quality standards, that will
be applied to all sducation settings, including early learning and sp=cial
centres, and will be utilised to monitor and evalusts the quality of
provision and outcomes for students who sxperiencs SEND.

Ensure that special needs centres are able to provide adequate
places and timely admissions for students with the most complex and
severe learning difficulties. They will also plan students’ transition into
mainstream settings,




OVERVIEW

The leadership and accountability aspects of inclusive education refers
to the effectiveness with which senior leaders and governors empower
all siskeholders to develop the attitudes, approaches and strategies to
build the expertise and culture where students who experience SEND
ara welcomad, accapted, valued and well preparad for their next stage
of development and education.

ALL EDUCATION PROVIDERS SHOULD:

21 Develop and implement a policy and programime mandste consistent
with Dubal inclusive education policy framework to the education
leaders working under their direction.

3.2 'Develop and implement a strategic Inclusive Edocation Improvement
Plan to ensure the successful inclusion of students who axperience
SEND.

3.7 Ensure regular and time bound monitoring and evaluation processes
inform targeted improvement strategies and measures of success.

1.4 Provide thesppropriate regulsting authority with systematic updates
on the implementation of the inclusive education policy framewark and
submit reguired documentation, as agreed with the relevant authority.

1.5 Ensure that when discriminatory action against a student who
experiences SEND is suspected they will take action to resolve the
matter through mediation among the involved parties including,
remedial action to eliminate the discrimination and refering to the
appropriate education authority for review and action.

2.5 Ensure that the positions of sthool and programme leaders, such
as principals, assistant principals, programme coordinators and similar
positions, are filled by candidates who have, or have the capacity, to
acquire the identified knowledge and skills related to operationalising
the inclusive aducation policy framework.

1.7 Ensure that teachers have access to the appropriate initial, in-
service and on-going training and support necessary to work effectively
in comman learming  environments with students  jdentified  has
experiencing SEND.

20 Develop partnerships with other educational entities, including schoals, universities and
specialised service providers to plan, organise and deliver pertinent training and capacity-building
courses and programmes in Dubai,

29 Ensure that leaders 2t all levels are held to account for the quality of provision and outcomes
of students who experience SEND,

110 Ensure that leaders at all levels will fulfill inclusive education related leadership tasks by taking
the following actions:

i. fostering the use of inclusive instructional strategies and gquality teaching through
on-guing capacity building, incduding providing diassroom teachers with coaching and
mentoring to facilitate learning for all studants

i, ensuring that 3 student’s education is primarily provided by classroom teachers and
other educators within a common learning environment

iil. developing and implementing a plan 1o ensure the accessibility of school premises and
other educstion settings in accordance with Dubai Universal Accessibility Code

iv, organising educational staff and other school resources to meet the learning needs of
all students

v. organising working conditions that foster inclusive practices such as collaborative
educational cultures, teachers' involvement in professional development that is meaningful
for their work and enable them to focus on the development of teaching strategies

vi. ensuring that educational staff receive effective support to meet the needs of individual
fearners in their classes

vii. embedding effective collaborative systems to draw on the knowledge and competencies
of educators, therapists and other members of staff to assist each other in meeting the
needs of students who experience SEND

vili. ensuring that, where appropriate, educstional staff have access to expert support
from external professionals such as psychologists, therapists, counsellors, medical
practitioners and others

ix. gctively engaging Families, parents, caregivers and other ralavant stakeholders, such as
community and social workers and medical professionals, to share responsibility for the
education of students who experience SEND

x. ensuring educational stafl are accountable for the monitoring of student progress in
fearning.

ALL RELEVANT AUTHORITIES SHOULD:
100 Link professional development and training requirements, as well as inclusive educatian

provision and strategic planning, to licensing mechanisms for school operation and the requirements
of teaching staff.

23



SYSTEMS OF SUPPORT FOR
INCLUSIVE EDUCATION

OVERVIEW

The provision of a high quality strategic support is essential for the

éeﬂupnwunfaﬁﬂlyhﬂﬁwmﬁmnnfuﬂm&mnﬁhmhﬁmﬂm

implementation of practices, policies and procedures which education

providers must ensdre in order to establish fully inclusive educational

experiences for students who experience SEND. This includes, providing

robust systems of support for students and teachers, introducing new
approaches to teaching, providing flexible curricular pathways and
objectives and the use of diverse assessment strategies.

ALL EDUCATION PROVIDERS SHOULD:
&1 Provide alternative and accredited curriculum pathway options for

students who are identified as experiencing SEND Indu&‘mg thase who
may attain significantly below curriculum expectations

42 Establish an Inclusion Support Team (IST). Membership of the IST
must consists of: the principal, leader of provision for students who

experience SEND, the support teacher(s), and champion for inclusive

mmmmmm membership from student
representation, parental representation, learning suppart assistant(s)

(as appropriate) and other staff as needed including counsellors,

mentors, therapists or dassroom teachers,

43 Ensurethar that the members of the Inclusion Suppart Team wilk:
other educational staff to support the education of students
who experience SEND in commen learning environments by
providing cosching and support to teachers on a timely basis

il. meet on a regular basis, typically once a week

iil. maintain minutes of the mestings and utilise effective

systenss to follow-p on'spedific actions and stratagies:

whnmerhnmsﬁﬂﬂ andfnrdansgmups as needed. The
allocation of these para-professionals will be dynamic. The

focus and impact of their support will be routinely reviewed

and their allocation may change in accordance with student
and teacher need

v. where appropriate, develop partnerships with special centres and external professionals
who work with individual students. These partnerships will be responsive to the needs
of students who experience SEND and their families to ensure access to hlg-lqtmllty-
inclusive education.

i. establish learning environments that encourage and support the active invalvement and
inclusion of every student - physically, academically, socially, emationally and culturally

support to teachers and students will be delivered and how it can be improved over time.
This plan will be reviewed and up-dated st least on an annual basis

iii. incorporate inclusive education knowledge and capacity into recruitment, employment
and retention policies and demonstrate that these factors are given appropriate priority

when hiring staff and implementing performance management procedures

iv. ensure each teacher, and other educational staff, are trained in Inclusive education

techniques, or if not, develop a personal learning plan ta acquire this knowledge and skill
within a time bound period

v. ensure that sach teacher, and other educstional staff, demonstrates confidence and
wﬁ&whﬂﬁﬂﬁghhnrﬁm&hﬂmﬂﬁlhhm&aﬁdﬂhaﬂnﬁuﬂw
setting, given appropriate resources, coaching and support

vmeMﬁMmﬂﬁmmmmmmmmﬁﬁm
regularly to discuss the progress of individual students as well as to discuss teaching
methods, instructional procedures and innoyative teaching strategies

vil. make support teachers (ST) and learning support assistants (LSA) available to the
mwmmmmchmbnmmmmmm:gmammmm:

viil. estahl':iscl-n and aperate collaborative problem solving processes and approaches with
teachers to identify and deal with problems and challenges that emerge for students

i encourage and support parent /family participation in the education process and ensure
that ﬂmhmwwwwﬁrﬂmmmﬂhhmmﬁtm

x. ensure that the development individual education plans direct the strategies used
by teachers to meet the educstional goals of students who require a focused and
personalised approach for their lesrning. This will be particularly important for students
who experience SEND

xi. ensure that parents of children who experience SEND, and where appropriate
the children themsslves play a central part in the development of the 1EP and related
programme design

xii. ensure that curricular adjustments and modifications foster the learning of all students






by enhancing the participation and learning of students who
experience SEND

«iii. ensure that flexible curricula pathways respond to the
diverse cognitive, cultural and linguistic backgrounds of
students and are supported by a variety of teaching methods
fodccomimndite & range of Rring styfes.

technologies, including  information and communications
technologies, mobility aids, devices and assistive technologies
considered essential for meeting the needs of individual

students, specifically those who experiance SEND.

4.5 Ensure that classroom teachers and MHadmmrsmdﬁ'lghm
inclusive common learning environment will

i. demonstrate and apply knowledge and understandin
inclusive education values and principles

of

Ehwo&mtmﬁﬂﬂmﬂummm:mﬁmhr
mocﬁﬂmiun. ion  of Iﬂmhgnbjediwsmd

ﬁkawﬁmm@msmdmf&ssmhmMm

appropriate individual udtﬁﬂm plans for individual students

who experience SEND

iv. collaborate effectively with parents, other teachers,
those working as members of 3 multi-disciplinary team

v. utilise appropriate technologies, including ‘“assistive
technology” as 3 1ol to support learning and empower students
who experience SEND

vi. collaborate with support teams o create opportunities that
facilitate the meaningful participation of all students in the
comman learning environment (e.g., lessan planning, classroom
mmlmmj

vii. prioritise student relationship building, followsd by familiarity.
with the student's learning d:alarteriﬂics, performance levels,
and personalised learning outcomes

viii. apply formative assessmient, universal design for learning,
differentiation and other |earner-centred activities, so that

students can pursue and achieve curricular-based learning

goals

support teachers and other colleagues 1o accommodate all students within an inclusive
4.6 Develop the professional role of 2 ‘support teacher’ who will assist teachers and other education

professionals in the provision of instruction to students who experience SEND by spending not less
than 60 per cent of their time angaged in activities that directly assist individual teachers.

4.7 Ensure support teacher/s increase the capacity of dassroom teachers and other education
professicnals to be fully inclusive by providing support through:

i. the identification of the specific needs of individual students
ii. the development of specific and person:
iii. the development of instructional and educational strategies

vi. modeling appropriate teaching strategies such as co-teaching or team teaching with
the classroom teacher

vii. the operation of the Inclusion Support Team.

ummedmﬂ[MemMMmeﬁm“mmm-
with individual or small groups of students who experience SEND. These activities will include:

L working directly with student(s) to determine individual needs and collect information about
the student’s shengﬂls and weaknesses necessary to complete an [EP

ii. providing instruction to student(s) individually or in a small group in the common learning

iii. providing instruction to student(s) individually or in 2 small gmapwtmﬁnhemmm
kearning environment

iv. dealing with sodial, emotional, behavioural and/or family situations (eg, housing, food,
health and mental health conditians) of students.

4.9 Ensure the support teacher will use not more than 15 per cent of his/her time working on
administrative duties, by: '

i working closely with the school principal to ensure the effective administration and operation
of the Inclusion Support Team

ii. maintaining effective communication with parents as well 28 any service providers working
with the family or the child

ﬁﬁmmmﬂMMMESMWWME
mmmm



£.10 Ensure that the role of the support teacher must focus upon
supporting teachers in an active and sustsined manner across the yearin
accordance with the time allocation guidelines below:

CEtANTANEIUL TS T,

411 Ensure that ‘'shadow teachers’ will be renamed ‘learning support
assistants’ They will be accountable to the revised job description and
willberequlmdmcnmn{etemedmntuﬂnmm&emlm
programme appropriate to their role within a time bound period.

&.12 Ensure, that when learning suppaort assistants are employed by the
parents of students who experience SEND, the school implements a

memarandum of understanding (MOU) that clearly sets out the terms

and conditions of employment within the school. This should include
information about professional induction, monitoring and  training

requirements, line management procedures, the code of conduct,

mtmeﬂlweisnfprolmbmlpmlm assessment, marking and
feedbiack procedures, confidentiality and levels of accountability,

4.13 Learning support assistants will be required to:

i contribute to the education of students in indmwe schoals

and classrooms by implementing small-group and individual
h‘ﬁtl‘llﬂim

i engage in class-wide monitoring of student learning (eg,

indapendent or small-group work) identified and planned by

teachers and the Inclusien Support Team

iii. prepare learning materials for use hym(ﬂ under the
direction of the teacher

iv. collect formative assessment data on student performance
and progress, based on systems designed by teachers or
Inclusion Support Team

v. assist students who require personal care supports (eg,
eating, using the bathroom, dressing)

vi. facilitate peer interactions based on guidance from the

teacher and Inclusion Support Team. Invite students to help.

each other and, 35 required, also engage in non-instructional tasks (2.g., group supervision
such as in the caféteria, on the playground, bus boarding, field trips) identified by teachers
and the Inclusion Support Team

vﬂm&mbﬁmndsﬂaﬂ%lmmm@ professional development
courses, in-sarvice training or workshops.

414 Ensure that education providers have access to high quality, cost-effective, time-efficient and
accredited, inclusive educstion training and development epportunities in accordance with their

415 Ensure that inclusive education training and development programmes provide key members
of staff within education settings the necessary knowledge and understanding in accordance with

their professional role with 3 clear focus upon delivering and developing high quality systems of
support for inclusive education in accordance with their mandate.

416 Ensure the completian of the approved training and development programmes for members
of the Inclusion Support Team and hk'tbistﬂtmdaaﬂmshgprﬂ::ﬁs&; teacher standards and
teacher appraisal machanisms.

%4.17 Ensure that teacher responsibilities relating to the education and welfare duties for students
who experience SEND is linked to teacher licensing processes, teacher standards and teacher
appraisal mechanisms,

L8 Waork in partnership with education providers to ensure sttainment which is below age related
expectations and/or is within an alternative accreditation framework gains the certification and
equivalency necessary to enable progression to further education, training and/or employment
opportunities.

L.19 Where appropriate, ensure the Inclusion Support Team will be a condition upon which to
enable the licensing of education providers to operate within the Emirate of Dubai.



OVERVIEW

Special education ceptres are an important element of the inclusive
continuum of provision for students who experience SEND within
Dubal. The expertise they hold and the specialised services they provide
ara of immersive value to the development of 2 fully resourced system
of inclusive education

THE ASPIRATIOMAL ROLE OF SPECIAL EDUCATION CENTRES
SHOULD:

Enhance the development of inclusive educstion by providing
expertise and sharing their knowledge and experience of working with
students who experience SEND. This may include:

i. providing aspects of educational provision for students
who experience severs, camplex or profound levels of SEND
through the delivery of a recognised educational curriculum
and using evidence basad teaching and therapeutic practices

ii. providing specialist advice, support and educational services
to students and families who experience SEND through direct
curriculum delivery and programme accreditation

ifi, collaborating with and assisting educators and support
staff in mainstream education settings in the development
and delivery of individual educational plans in commaon
learning environmants

iy, acting as local resource centres to provide expertise and
suppart to individual schools or dusters of schaols

v. praviding external support to individual students as
requested by parents or guardians including rehabilitation
and therapeutic services

vi. support the identification of students who expsrience
SEND, and assist in the development and provision of related
interventenions, with s particular focus upon pre-primary
education settings, including nurseries

vil. maintaining a system for the management of administrative




data and other information about students who experience
SEND fram early years to post-secondary and vocational
education and training

viil. networking with local service providers to improve the
quality of their support; facilitate parental access to services
needed by their child who experience SEND

ix. linking with higher education institutions and vocationsl
and training centres to support initiatives to support the
employment of students who experience SEND

x. providing guidance to students and families who experience
SEND, through transition from a special school or centre to a
mainstream education setting and classroom,

ALL RELEVANT AUTHORITIES SHOULD:

monitor and evaluate the guality of education provided by special
eduration centres in accordance with common inclusive education
standards.




OVERVIEW

The involvement of key stakeholders is an essential feature of effective
inclusive education. The alignment of standards and practices across
service providers will ensure students who sxperience SEND and their
Families receive the best possible provision of programmes and services.

EDUCATION PROVIDERS, IN PARTNERSHIP WITH OTHER SERVICE
PROVIDERS SHOULD:

£.1 Consult and collaborate with parents and caregivers of children
who experience SEND to ensure approprisgte and adequate provisions,
accommodations and services are provided, including involvement in:

L the use of assessment procedures

i education service planning

iii. the evaluation of education services

iv, the evaluation of support and assessment services,
.0 Collaborate to ensure all students, particuiarly those who experience
SEND, are well prepared with the skills and abilities to taks on further
education, training, employment and community engagement.

ALL RELEVANT AUTHORITIES SHOULD:

£5 Work together to monitor and evaluste the gquality of services
provided to students and their families who experience SEND,

.4 Establish standards and procedures for licensing assessment linies
and aducstion and health interention services,

6.5 Implement a system of integrated services to ensure information
about, and services for children and their families whoe experience
SEND, is appropriately shared and utilised to the benefit of the child
and thelr Family.
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FOSTERING A CULTURE OF
INCLUSION

OVERVIEW

Securing sustainability is essential for the development of a truly
inclusive system of educstion Inclusive sducstion is not a project or
an initiative. It is the progressivie development of attitudes, behaviours,
systems and beliefs that enable incusive education to become a
norm which underpins school culture and is reflacted in attitedingl,
organisational and pedagogical discussion and decisions.

ALL RELEVANT AUTHORITIES SHOULD, WHERE AFFROPRIATE:

7.1 Provide training to educators at all levels, from sarly years to higher
education, to sensitise themselves and incresse thelr swarensss sbout
the sxperience of SEND. They will use different models of dizability
including social and bio-psycho-social, instructional accommaodations,
support and assistive technolegies needed by students who experience
SEND.

7.2 Provide training to educators on how toidentify and support learners
who may have “invisible” disabilities since these learners experience
greater risk of dropping out when their conditions go unnoticed in
educational settings.

73 Provide opportunities for parents and caregivers to  better
understand SEND, inclusion rights and the resources and support
mechanisms ayailable to them and their flamilies.

7.4 Develop advocacy and communication plan(s) to raise awareness
and reduce stigma on issues relating to inclusion, discrimination and
stigmatisation of students who experience SEND.

7.5 incorporate and integrate a monitoring and evaluation plan to
track and measure any impact on attitudes, beliefs and experiences of
stidants who experience SEND.

7.6 Increase the representation of all types of learmers, particularly
those who experience SEND, in education and promational materials
including print and on-line sources, literatures, toys, the mediz and other
relevant sources of information to highlight the abilities snd capacities
of individuals who experience SEND,




OVERVIEW

Establishing a rigorous system of monitoring, evalustion and reporting
is equally important to both authorities and education providers, This
ensures that progress towards achieving a fully inclusive education
system is tracked, feedback is obtained and targeted support, guidance
and action can be taken.

ALL RELEVANT AUTHORITIES AND EDUCATION PROVIDERS
SHOULD:

Work collaboratively to strengthen and harmonise  existing
Monitoring and Evaluation (MEE) systems to collect and analyse
data, track student progress and share information on children who
experience SEND from birth to adulthood across all relevant sectors.

! Be reqguired to collect information and periodic data on:

i the numbers of children who experience SEND, disaggregated
by gender, age, nationality, type of disability, attendance levels,
health status and location/jurisdiction

ii. the numbers and characteristics of students who are
denied admission to schools and other sducation providers —
specifically related to disability

iii. the number and characteristics of students who experience
SEND attending mainstream education settings special
education centres

iv, the number and characteristics of students who experience
SEND exiting in the education system once they reach 18
years of age and the type of support, if any, they receive
thersafter

v. the progression and outcomes of students who experience
SEND attending mainstream educational settings and special
education centres

vi. school level data on accessibility, accommaodation, teacher
and student support (including number of suppert teachers
and learning support assistants), [EPs, training, funding,
assistive technologies and other types of support compliant




Be accountable for regularly reviewing, reporting on educstion
practices, outcomes and funding, disaggregated by levels of education,
disability and other equity indicators (e.g., training, human resources,
reasonable accommaodation and support provisions), to assess the
impact of inclusive aducstion policies and programmes

L Lhilise 3 common evaluation framework to manitor, evaluste and
repart an the quality of inclusive educational provision and related
impact upan the outcomes for students who experience SEND.




OVERVIEW

The benefits of targeted resourcing to ensure effective support
for inclusive education extend beyond the individual student who
experiences SEND. Inclusive sducstion is necessary preparation for
active participation in an inclusive world and an inclusive life

ALL EDUCATION PROVIDERS SHOULD:

921 lnvest in professional learning and training for teachers,
other educational staff including support staff to ensure they are
knowledgeable and ffective in the use of evidence-based instructional
strategies, personalised planning technigues and appropriate use of
curriculum.

2.0 Ensure that the cost to families for required services, based on a
student's disability, are reasonable and reflect good value for money
indicated by sfficiency of delivery and impact upon student outcormes.

9.5 On the rare occasions when students who experience particularly
complex and severe levels of SEND require the addition of high levels of
therapeutic ar specialist provision within their educationsl programmes,
funding and contractual agreements will ensure that:

i additional fees to parents represent the actual cost of the
services

ii. there is a clear rationale Tor additional services including
educational objectives and impact messures

ik regular review and evaluation of the guality of delivery and
impact upon stedent putcomes, including progress. towards
intended learning outcomes.

9.4 Ensure that all educational facilities comply with Dubal Universal
Accessibility Code so that physical accessibility is achieved, and existing
emvironments such as early leaming centres, schools, transportation
infrastructure, playgrounds and other spaces be made as fully accessible
as possible

9.5 Ensure that private schools allocate an appropriate percentage of
the school budget for the development and support of school based
provision for inclusive education.

4.4 Provide funding through core operational budget to enable the fulfillment of the general
guidelines which recommend:

i. a support teacher at a minimum ratic of 1: 200 students; that is one (1) support teacher
for every 200 enrolled students (or portion thereaf) in the general school papulation

ii.a learning support assistant at a minimum ratio of 1: 125 students; that is one (1) “LSA”
for every 125 enrolled students (or portion thereof) in the general school population.

ALL RELAVENT AUTHORITIES SHOULD, WHERE APPROPRIATE:

9.7 Lhilise appropriate schemes of funding to enhance the provision of additional services and
increase the capacity of individual schools or education facilities, This may incude schoaol
psychologists, therapists, behaviour specialists, autism specialists, Braille teachers, experts in
assistive technology and in retrofitting existing spaces to be fully accessible.

9.8 Increase the recruitment and hiring guotas for qualified Arsbic-speaking and other multi-lingual
mssessors and therapists to serve the Emirati and diverse expatriate population of Dubal.

2.9 Allocate a percentage of the budget for the purpose of improving the capacity of the teaching
force through reform of pre- and in-service teacher education, ongoing support, and professional
development, as well 25 expanding the educstion workloree via support teachers (ST) and learning
support assistants (LSA).
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VOCATIONAL TRAINING,
HIGHER EDUCATION AND

POST-SCHOOL EMPLOYMENT

OVERVIEW

The development and organisation of post-secondary learning
pathways toemployment and further or higher education for studenis
who axperience SEND is essential to enable their active participation in
the labour market and society in genaral,

ALL TVET AND HIGHER EDUCATION PROVIDERS SHOULD:

10.1 Establich an ‘Accessibility Office’ to provide support for students
who experience SEND. The Ofice will consist of 3 Accessibility Officer
and an Inclusion Support Team as required by the different education
providers to facilitate the enrolment of students who experience SEND
and provide all necessary support to the staff in terms of neadad
curricular adaptstions, teaching and learning modifications, existing
assistive technologies and devices to support participation of all
students.

10.2 Wark in partnership with schaols to develop accredited vocational
and altermative education pathways,

103 Implement under-graduate level courses associated with inclusive
education and related specialist services. Ensure that vecational
trainers, academic lecturers and other teaching staff possess the
basic knowledge and experiencs of inclusive education principles and
technigues.

ALL RELEVANT AUTHORITIES SHOULD, WHERE APPROPRIATE:

10.4 Develep and impiement school-to-work transition programme/s
and strategies to actively promote the employment of people with
disabifities in the wider economy including the revision of accreditation
processes for all education certificates. This can include diplomas from
special education centres and schools.

105 Ensure that students who experisnce SEND will have full access
to training courses and work placement programmes such as
apprenticeships, training contracts, and supervised work programmes
in the private, public and voluntary sectors.

106 Ensure that students who experience SEND will receive
eertification, acereditation or gualification upon completion of training




OT QUVANVYLS

courses specifying the skills and competendies they have acquired and
thesir relevance to employment.

10.7 Callaborate to develop a database to register public offices, private
companies, institutes, voluntary associations and other organisations
whose activities are suitable for promoting meaningful work placements
of students who experience SEND.

10.8 Work with relevant bodies fram higher education, technical and
vocational education and training (TVET) and post-school employment
sectors to provide reasonable accommodation, appropriate support
and assistive devices based on the individual education plans. This
includes monitoring that students who experience SEND are employed
basad on their acquired skills #nd are paid compatitive salaries.




A | IMPAIRMENT

A medically identified condition or long-terin limitation of a person’s
physical, mental, cognitive, communicative and sensory function,

B | DISABILITY

A social condition that ocours when an individial with a fong term
limitation, experiences attitudinal, social and environmental barriers
that prevent full and effective participstion within 3 community, A
disabifity is the result of an individial's interaction with society and
s not an attribute of the person

C | SPECIAL EDUCATIONAL NEED AND DISABILITY (SEND)

A need which occurs when a student identified with an impairment
requires the school to make specific modifications or provide specific
supports to prevent, remove or reduce any potential disability from
occurring and to ensdre that the student can access education on
an eguitable basis and within a common learning environment with

same-aged peers,

D | BARRIERS

Artitudes, beliefs, practices, physical or technological obstacles, or the lack of support. that result in
a student’s exclusion from, or in their less-than-full participation as a valued equal in, the common
learning environment in mainstream schools and classrooms,

E | COMMON LEARNING ENVIRONMENT

An educational setting where students from different backgrounds and with different abilities learn
together in an inclusive environment. Common learning environments are used for the majority of
the students’ regular instruction hours and may include classrooms, libraries, gym, performance
theatres, music rooms, cafeterias, playprounds and the local community. A common learning
environment is not a place where students who experience SEND learn in isolation from their peers.
Effective common learning environments:

- Enable each student to fully participate in the learning environmeant that is designed for all
students and is shared with peers in the chosen educational setting;

«Provide s pasitive climate, promote a sense of belonging and ensure student progress
toward appropriate parsonal, social, emotional and academic goals;

= Are responsive to individual learning needs by providing sufficient levels of support and
applying student-centred teaching practices and principles.

E | EQUITY

It is the extent to which individials can take advantage of education and training in terms af
opporiunities, access, treatment and outcomss Eqguity is not the same as equality. It assumes that
learners have different needs that require different types of support in order to develop their full
learning potential. Equity therefore reguires differential treatment that takes account of student
diversity and reduces the gaps between the outcomes achieved by the most advantaged and the
feast advantaged social groups.

Equity in education for students with special educational needs and disabilities occurs when
schoals ensure access to a learning experience that promotes a sense of belonging and enables
appropriately challenging levels of academic and social engagement.

G | INCLUSIVE EDUCATION

Inclusive education is about ensuring access to quality education for all students by effectively
meeting their diverse needs in a way that is responsive, accepting, respectful and supportive. This
is evident through student engagement and participation in an education programme. within a
common learning environment with the benefit of targeted support which enables the reduction
and removal of barriers that may lead to exclusion,

fnclusive education is not a project or an (nitéative. It is the progressive development of attitudes,
behaviours, systems and beflefs that enable inclusive education to become & norm that underpins
school culture and is reflected in the everyday life of the school comimunity.

<
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H | EDUCATIONAL EXCLUSION

The act of marginalising and discriminating against students with
the effect of preventing them from accessing guality educational
opportunities in comumon learming enviromments with their peers.

Preventing, reducing and removing exclusion within the education
system is 3 fundamantal step to aligning the UAE with internationally
ratified policies and commitments to inclusive educstion.

| | DIRECT DISCRIMINATION

Actions that cause a student to sxperience unegual, inferfor and
unjust treatment than another student on the basis of experiencing
2 special educational need and disability (SEND).

Exarnples of direct diserimination include:

* Mot admitting who experiences a disability into the
regular classroom or forcing them into a separate or
otherwise "special” educational programme or service;

*  Failuretoensureand enable physical access toappropriate:

educational provision;

*  Failure to provide appropriate accommodation or support

to a child;

*  Preventing access to  extra-curricular activities or
opportunities to learn outside the classroom.

J | INDIRECT DISCRIMINATION

A process that occurs when an education provider applies a provision,
criterion or practice in the same way for students with and without
special educational needs and disabilities [SEND], but by doing

=z has the effect of putting students who experlence SEND at a2

disadvantage compared to other students.

Examples of indirect discrimination include:

= Failure to communicate a dear commitment to the
inclusion of students with special education’ and
disabilities (SEND) in marketing material and policies;

= Failureto adjust admission criteris to accommodate a student's $pecial educational nead
and disability;

»  Forcing parents of children who expereince SEND to incur excessive additional cost 1o
-enrol their children in educstionsl settings;

*  Failure th provide opportunities Tor appropriate educational progression.

An education authority is & public autharity or government agency responsible for exercising
autonomous authority over education providers within Dubai.

A Governing body is a group of people who formulate the policy and direct the affairs of an
education provider in partnership with the senior leaders, Governing bodies are accountable for the
quality of provision snd outcomes provided by an education provider,

An education provider is a public or private entity, which is respansible for the operation of an
educational setting with the purpose of enrolling students in the study of an approved educational
curricelum. This includes schools, Early Learning Centres (ELGs), kindergartens, special centres,
vocational educstion centres, online schoals, and universities.

A student is = child, young persan, or adult who is formally registered to access an approved
educational curriculum, This includes pre-primary, school aged children, and adults accessing higher
education courses,
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